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Ihe purpose of the clinical and guidance services 
component of the Central Elementary and Secondary Education^ let Title 
I Eemedial Services for Eligible Nonpublic School Pupils Program Mas 
to enhance the behavior of children in relation to specific 
instructional skills areas. The component included students who were 
diagnosed as needing various kinds of remedial assistance in two 
areas- (1) achievement, and (2) behavior hampering school 
achievement. The achievement or skill development areas included 
reading^ math and English as a second language, approximately 6^962 
students from 173 schools participated in the progriLm* The pupils^ 
their parents r teachers. Title I remedial teachers and personnel from 
the Clinical Guidance Service were involved in the improvement 
effort. Students were included. in the evaluation if they had 
designated pre and post scores in at least one skill area^ and on the 
Behavior Bating Scale (BBS) # The first objective, dealing with thf 
improvement in achievement attributable to improvement in behavior, 
was met for reading and math, and somewhat less for English as a 
second language. The second objective, improveaent in behavior was 
both statistically and practically significant. The third objective 
dealing with the actual performance of the program was succesfully 
met, {Author/IM) 
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Chapter I: TM PROGRAM 

The purpose of the Clinical and Guidance Component was to enhance the 
successful functioning^ of participating pupils in the instructional programp 

The component Included students vho were diagnosed in need of various 
remedial assistance in two basic areasi 1) achievement , and S) behavior 
hamperinp school achievement. The achievement or skill development areas 
included readings, math and Enplish as a second lanpuape* 

Students were selected based on their eligibility under ESM Title I 
Guidelines^ maximum cut-off scores on achievement tests^ and Judgements of 
their echool behavior, 

A total of 7^022 students were listed on data coilection sheets as 
having been seen by guidance personnels For purposes of statistical treats 
ment^ which required pre and post scores for all valid participants^ 6^9&2 
students participated in the program, from 173 schools. The program operated 
for a period covering Octoberi 1975 to June^ 1976, 

The participating pupils^ their parents, teachers. Title I remedial 
teachers and personnel from the Clinical Guidance Service (guidance coun^ 
selors^ psychologists, social workers^ and psychiatrists) were to be In- 
volved in the improvement effort. 

Chapter II- EVAnjATION PROCEDURES 

There were 3 evaluation objectives as follows^ 

g/aluaticn Objective Number 1, To ascertain to what degree growth in 
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the skill areas can te attributed to the clinical guidance senrices 
rendered as indicated by beta y/eights from a multiple regression tech- 
nique, 

Sub-^question If How much of the growth in reading for target 
pupils is attributable to improvement in be- 
havior from guidance serviceB? 

Sub -question 2* How much of the growth in listening comprehension 
(the ESL objective) is attributable to improve- 
ment In behavior resultant from guidance services? 

Sub-question 3- How much of the growth in raathematics for target 
pupils is attributable to Improvement in behavior 
resultant from guidance services? 

Svaluatlon Objective^ Number 2t To determine If^ as a result of parti- 

clpation in the clinical guidance program^ there is a statistically 

eignlficant improvement in areas of school behavior and adjustment 

necessary for academic success* 

E\-aluatlon Objective Number 3^ To determine the extent to which the 
program^ as actually carried out; coincided with the program as de- 
scribed in the Project Proposal. 

Sampling Procedures 

Students were Included in the analysis if they had both pre and post 
scores in at least one skill area^ and had both pre and post scores on the 
Behavior Rating Scale (BRS). See Exhibit I* 

Some students were accepted into the program on an emergency basis* 
These students were not participants in the remedial programs^ but did 
have pre and post scores on the BPS, and were^ therefore, included in the 
analysis of Objective Number 2, 

For the discrepancy analysis^ two sets of on-site visits were scheduled 
for a sample of 20 schoolsp Tim first series of on-site visits was convducted 



between Koven^er 6, 1975 and I^netriber 19, 19T5- The secona series of visits 
was conducted between April 27^ 1976 and June 10, 1976. Each on-site visit 
lasted a minlrnum of three hours and was g^alded by a form which had "been ex- 
pressly developed hy the evaluator to secure the required data in Evaluation 
Objective Number 3. Sea Exhibits II and III for copies of the pre and post- 
Intewiew forms. See Exhibit IV for pre and post on-site visits. 

The evaluator sought to deterraine if the prograin was in place and operat* 
Ing^ the staff was employed as proposed^ records were being keptj Job des- 
criptions were being carried out^ supervision was taking place, and the 
physical aspects to enable the program to proceed were in operation. 

Evaluation Instrujnents 

The instruments analyzed included various achievement tests and a Be- 
havioral Rating Scale. In the remedial reading program the tests Includedf 
1) Clyiner^-Barret Pre-Reading Testj 2) The Stanford Achievement Test, levels 
1 and £| 3) The Stanford Diagnostic Tests, Levels 1 and Sj and k) The Iowa 
Silent Reading Test| Level 2. In the remedial math program, the tests in- 
cluded: 1) The Boehm Test of Basic Conceptsj and 2) The Metropolitan 
Achievement Test, Priraary, Elementary, Intermediate, and Advanced Levels, 
For the listening comprehensLon remedial program (ESL), the tests Included: 
1) The Stanford Achievement Test, Auditory scores at the Priraary Level; 
and 2) The aOBE, Level 1. 

The BRS was used as a measure of behavior consistent with learning. 
There were twenty items descriptive of pupil* s behavior in the classroom. 
The seven categories for each of m behavior item_s observed ranged from "sel« 
dom" to ''frequently". See Exhibit I . 
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Methods of Da ta Treatment 

The procedures followed for the evaluation of ohjective Number 1 In- 
cluded the computation of multiple regression equations (stepwise) vlth 
the predictors being the number of contacts each student had vlth psycho- 
logists^ social workers, and guidance counselors (psychiatrist contacts 
were too few in number) ^ the pre-post inter-ml of the particular achieve- 
ment testj the grades of the pupils, the behavior rating residual scoresi 
(the means for each child on each item was obtained for both the pre and 
post admlnistratlonB, then correlated with the unaccounted for variance 
not predicted by the pre administration resulting in the residual), and 
the skill area pre-score*" once again brought in to reslduallze the cri- 
terion^ the residual skiM area post-score* Because of this latter step 
in having to residual ize the skill area post-scores j the multiple R should 
be viewed with caution as it reflects the variance accounted for by the 
skill area pre-score, (Raw change or D scores alone should never act as 
criteria^) . 

For evaluation objective NuidDer 2^ an overall t-^test was computed be- 
tween the aforementioned means of the pre and post administrations of the 
Behavior Rating Scale. In the previous evaluationj one of the recommendations 
was to use a sign test* This was not deemed to be an appropriate procedure 
here InaBmuch as the data was continuous and all of the assumptions were 
met for a "t" to be computed • 

ICronbach, L. S,, and Furby, L, , "How Should We Measure "Change"^ or Should 
We?^' Psycholo gical Bulletin. 1970, 7^, 68-80* 

Feldman, Jack^ "Considerations in the Use of Causal-Correlational Tech^.- 
niques in Applied Psychology" Journal of Applied Psychology , 1973^ 
60," 6, 663-670, 
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Evaluatlori Objective Number 3 was examined through 20 on-site visits 
on a pre and post basis. Personnel were interviewed and data examined^ 
and the facilities and materials were reviewed. 

Chapter lll^ FITOINGS 

The following are the findings relative to Eval\mtlon Ob;]ectlve Number 

1^ To ascertain to what degree growth in the skill areas can be attributed 

to the clinical guidance services rendered as indicated by beta weights 

from a multiple regreBslon technique' 

Sub-question Ir How miich of the growth in reading for target pupils 
is attributable to imprDvement in behavior from 
- guidance services? (See Appendix 1 for Multiple 
Regression Analysis Standard beta-weightSi ) 

All six BBS beta weights were negative, with three relationships being 
statistically significant. The resultsnt inverse relationship^ which is a 
positive resultant; Is consistent with Objective NunJber 1*. Since a high 
achievement score and a low behavior rating are considered favorable^ 
Objective Number 1^ Sub -question 1 was reached with a qualif icationt This 
concerns the phrase ^ improvement in behavior from guidance services*** 

The correlations bet\^een the clinical guidance contactB and the behavior 
rating post score residuals reveal that very little^ if any variance in 
improvement of behavior (squaring the r) was accounted for by the contacts 
pupils had with social workers^ psychologists, and guidance counselors 
(see l^ble la, norrp-lationc Between nuidance Personnel norn^ants and Behavior 
Rating Scale Residuals). 

Table I Bhovs by skill area end te^t used, the significant standardized 
beta weii^hus. As can be seen, the rost conEistent predictor of the skill ar< 
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pOBt-score resLluals Is the BRS post score residual. 



TABLE I 



Slgnlfluant Beta Weights^ With Relattonships to 
Skill Ar^n nnd Post-Score Residuals". 



SKILL AREA 
MD TEST 


BETA ^.^JEIGHTS W 
COIffARISON vfim- 
mSIDUAL SKIEL 
Amk POST SCORE 




READmu TEST: 


P<.05 




'-^lymer Barrett 
-Stanford Achieve-* 

ment Test, Leval 

1 

-Stanford Achleye- 
ment Testj Level 

a 

-Stanford Dlag* 

Level 1 
-Stanford Diag* 

Level a 
-Iowa 


NS*^ 

NS*» 
^ B.R*S. (-.055) 

B.R*S, (-.042) 
B.R*S* (-,l4if) 




MATH TEST: 






-Boehm* 
-^lAT Primary 

^dAT Elementary 
-MAT Intermediate 

-MAT Advanced 


S.W. (-.128) 
B.R.S. (-.052) 
B.R.S. (-.081) 
PSYCH. (-.Ojlj.) 
NS** 




ESL: 






-TOBE 

-SAT Auditory 


B.R.S. (-.103) 
G.C. ( ,03k) 




m ^ 11 


**Hot slgnlf leant 





Table la following shows the eorrelatlons of the various clinical 
f:nildance contacts with the BRS residual post-scores. *rha average of the 
correlations between the Clinical Guidance contacts and the BRS residual 
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score is ^,656. Squarlue^ this figure tu find the amount of variance accounted 
for beu/eeri the cUnlcai guldanco contacts and behavior change, the resultant 
is .k% out of 100^. This is not to say however^ that the clinical guidance 
services did not help* Such nDntarninating factors as severe problem students 
probably h&,vtng more contacts wlih the %nildance services than less severe 
problem students prohibited a Judgement on the part of the evaluators as to 
vhetherj in fact, the behavior ctenge was causcid by guidance contacts. 

Table la 



Correlations Between Cmidance Personnel Contacts and 
Sehavlo." Rating Scale ResiduaTs by Skill Area Tes f 



Skill Area 


Guidance 


Sooial 


Psychologists 


Residuals 


and Test 


Counselors 


Workers 






READDIG TEST- 










^Stanford Achieve^ 




- . CO 




47 


ment Test, Level I 
-Stanford Achieve- 


-.08 


-.09 


-.02 


73^ 


ment Test, Level 










2 

-Stanford Diatf* 


-.12 


-.27 


-.01 


289 


Level 1 
-Stanford Dlag, 


-.05 


-. 11 


-.02 


131k 


Level 2 
=Iowa 


-.09 
.00 


.03 
-. 12 


■ .01 
.00 


lkj6 


t4ATH TEST: 










-Boehm* 
-MAT Primary 
-MAT Elementary 
-MAT Intermediate 
^MAT Advanced 


.1.8 

-.ok 

-.05 
-.12 
-. 10 


-•77 
.00 

-. 12 
-.05 
-. 15 


.21** 
-.03 

..or; 
-.oh 
.00 


11 

323 
1,011 

919 
508 


ESLt 










-TOBE 

-SAT Audi Lory 


.06 

-.21 


.oG 
.06 


.05 

-.01 


21U 
529 


m ^ ii 






**NQt: 

Significant 
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T^ia data suggests that other factors may have been responsible for 

the Improvement In the post scoi'es of the Behavior Rating Scale/ This 

may be reflected in the constructton of the BRS itself. 

Sub-question 2: How mueh of the growth in listening comprehension 
(the ESL objective) Is attributable to improvement 
in behaYior resultant from guidance services? 

Of the two beta weights^ one was negative and statistically significant^ 

i,e,^ there was an Inverse relationship between the BRS change scores (negative) 

and listening cDmprehensioa as reflected in Improved scores (positive). Less 

support exists for the attainment of this objective in comparison to the reading 

growth subquestion. This could have been due to the Incompatibility of the tests^ 

and/ur the much lower sample that was dealt with. The same qualification existed 

here as was spoken of previously* 

Sub-question 3: How much of the growth. in mathematics for target 
pupils is attributable to improvement in behavior 
resultant from guidance services? 

Four of five BRS beta weights were negative^ with three of theee 
being statistically significant. The rating scale emphesizes '^negative" elements 
of behavior, and these Items rsnged from (l) more favorable to (t) less favorable, 
"improvement" 1?: thns scored from (?) to (l)^ l,e*, "negative"* 
The one positive belta weight was very small and was neither statistically ^ nor 
practically significant. This objective was met with the above qualifications. 

The following is the finding relative to Evaluation Objective Nutriber g| 
To determine^ if as a result of participation In the clinical guidance program^ 
there Is a statistically significant Improvement in areas of schnol behavior and 
adjustment necessary for academic success. 

Objective #2^ Improvement of behavior as reflected in pre-post differences 
In the BRS, was met as the t value was highly significant at t ^ -72. J. 

The following are the findings relative to Evaluation Objective Number 3: 
To determine the extent to which the program, as actually carried out, coincided 
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•.with the program as described In the Project Proposal. 
Provision of SewiGes 

Of the twenty schools visited^ 95/6 had the services of a Guidance Counselor, 
55^ had the Eervlces of a Social Worker, and 50^ had the services of a Psychologtet. 
Psychiatric services are available if needed, 

75^ of the schools had the combiriation of two or more servicesj 25^ had 
three services* 

Guidance Counselor services predominate, in that 59.0^ of service days per 
week are attributable to themi 26,2^ attributed to Social Workers^ and 1^1^.8^ 
attributed to Psychologists. There were several days attributed to Psychtatyists, 
but are not shown in the following table due to the infrequency of the referrals 
In terms of producing a "Per Week'^ datum, 

TABLE II 

Number of Personnel and Days Per Weak Expended In £0 Selected Sample Schools 





Guidance 


Psycho- 


Social 


PBychi- 




School 


Counselor 


logist 


Worker 


atrist 


Total 


(coded) 


Days/Wk 


Days/wk 


Days/wk 


Days/Wl#* 


DayB/wk 


1 


2 






**( Employed 


2 


2 


1 




1 


on an "as 


2 


3 


2 


I 




needed" basis 


3 


k 


2/k* 






only, ) 


k 


5 


2 




1 




3 


6 


2 


1 


1 




k 


7 


1 


1 


2 




k 


8 


2 


1 


3 




6 


9 


1 


1 


2 




k 


10 


I 


1 


2 




k 


11 


2/5* 




2 




7 


12 


2/3* 








3 


13 


2/2* 


1 






3 


Ik 


2/7* 


2 






9 


15 


3 




2 




5 


16 


2 








2 


17 


1 








1 


18 


2 




1 




3 


19 




1 


2.5 




3.5 


20 


1 


1 






2 


N 20 




11 


19.5 







*Q/k representa two Guidance CounselorB whose combined total time is U days, 
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The scheduled days of service proYlde one school with as 
many as nine staff days In a veek and one school- vith one staff day 
a week. Four schools have staff services at least five days a week. 
The preponderance of schools do not receive services on an every day 
basts. This is due to a combination of factorsj the most important 
of which are the dollar constraints on the number of personnel who 
can be hired centrally and the number of perrionnel who can be employed 
through Community School District funds* Another operative factor Is 
whether or not the principal of the school requests servicesj including 
the nature of such services^ i.e*^ ^midance counselori social worker 
or psychologist. Some principals who were Interviewed Indicated the 
desire to have a full battery of counselling services on an every day 
basis* In those instances^ with overlapping days for guidance counsellors^ 
social workers and psychologists there is some emphasis on an informal 
team approach to the solution of the prDblems presented- There is com-* 
munication on^casesj a division of responsibility for follow-up and 
shared recomiiienda t ions for treatment* 

In those schools where there was little or no overlap of 
services J the staff communicated with one another through telephone 
calls and memoranda in order to share Information on particular cases. 

The most repeated comment from the sampled schools, was the 
desire for the establishment of more formal teamsj consisting of 
guidance counBellors, social workers and psychologist. It was Indicated 
that such a team could work closely with Title I teachers and that 
formal monthly meetings could prove beneficial for the Title I academic 
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teachers and the Title I. guidance and Gounselling staff. 

Some staff who served In more than two snhools Indicated that 
they could be more effective if they could Berve either in one school^ 
or If this were not possible, to serve In one Community School District 
or one defined area of the City. It was pointed out that one's ex- 
perience with Comnunity referral agencies could be maximised if the 
staff person maintained liaison with such personnel in one area of the 
City rather than with several such community areas. 

All personnel internfiewed had advanced academic degrees* 
Most had Master^ s degrees^ some had Master of Social Work degrees and 
some had PhD*-B. All personnel were experienced In their respective 
fields. 

Because of interna J Board of Education policies stemming from 
the financial dilemma faced by the City and the State of New York, it 
was not possible for the Title I Non-Public School Btaff to retain the 
services of the majority of the guidance staff who had previously 
worked in the? program. Accordingly, most of the staff employed were 
selected on the basis of seniority from personnel excessed from the 
Public Schools, These personnel were experienced; howeveri they had/ 
to adjust to the fact of: 

1) their dislocation from their previous school district; 

2) the new experience of the non -public schools j and 

3) unfami liarity with the case histories cf the children 
who Wire baififc" narrled on or referred to the case 
roster^ and 

h) unfami liari ty with the local community agencies, 
h»slpirig HPi'Vif!^^ri nnd parents, 

-10- 
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The evaluator was impressed vlth the professional attitude 
of the staffs who proceeded to carry on with their work in the face 
of the difficulties described above. There was an apparent sense of 
satisfaction and increased f ami lira rity with the work^ the students and 
the faculty discovered on the second visit, as CQntmsted with the 
first visit. 

Training and Orientation = Central Staff 

Numerous comments were made to the evaluator during his 
on-site visits extolling, the caliber of central staff concerning the 
provision of guidance, monitoring and assistance to the field personnel. 
The evaluator echoes the previous evaluator' s comments on the excellent 
supervision in this programp The program is well organized and Intensely 
followed up through telephone communlcationi on-site supervisory visits 
and memoranda. 

Caseloads 

There were 833 cases listed as comprising the case load of 
the sample schools at the time of the initial on-site review. Guidance 
counselors accounted for 6kO^ or 7^*8^ of the case loadj Social Workers 
had 15^; and PsychologistD 8,2^ of the cane load. Inasmuch as the pro- 
gram had Just begun^ the caseload statiGtics represent primarily carry- 
overs from the previous year* 

At the time of the second on-site visits there was a total 
of lk22 caseB^ with the old case load having been disposed of and new 
cases dealt with on an on-going baoit^. Guidance Counselors represented 

-11- 
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fSi^, Social Workers 13^ and PsyGhologists ik^ of the case Load, table 
follows I 

TABra III 



Case Load at Beginning and End of the Guidance 
and Counseling Program by Treatment Category 
for 20 Selected Sample Schools, 





Fa 11 -Winter 1975 


spring 1976 




N 


% 


N 




Guidance Counselors 


6kO 


76.8 


103^ 


7a. 7 


Social Workers 


125 


15.0 


179 


12.5 


Psychologists 


68 


B.g 


201+ 


ii<..o 


Psychiatrists 


0 


0.0 




o.k 




833 


100.0 


1422 


99.6 



Referral Methods 

The n^nff reported that referrals of children vere being 
made in a variety of ways. See ^ble IV^ below. 



Source of Referirals 
for 

20 Selected Sample Schools 

Stated Frequency 



Source of Referrals of Referrals - Per Cent 

Classroom Teachers 23 ^ 
Title I Reading^ Math and 

ESL Teachers 16 ■ 23 

Principals ik 20 

ntle I Guidance Personnel H ig 

Self Referrals 5 j 

Parents 1 ]_ 



N - 70 100 
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Guidance Counselors primarily started from the previoue 
year-s list and requested referrals from both the classroom teachers^ ESL and/ 
or the Title I Reading and Math personnels When two Guidance Counselors 
worked in the sarae school often a case was referred by one to the 
other. 

Social Workers usually received referrals from the Guidance 
Counselor; however^ when no Guidance CounBelor was present In the 
s chool the Social Worker received referrals directly* 

Referrals to the Psychologist were usually made through 
the Guidance Counselor^ Social Worker or Principal. TViere were very few 
cBBss of direct referrffl to the Psychologist. 

Both the Guidance Counselors and Social Workers mentioned 
receiving some self-referrals. 

Treatment Methods 

Treatment varied according to the casej the amount of time 
available^ and the skills and exparience of the staff. Some cases were 
being seen on a long tem weekly basis, while others could be handled 
with a short term intensive therapy. Some personnel had formed groups 
for parents of children with siirillar problems* Occasionally cases 
were referred by the Guidance CounBelors and Social Workers to outside 
agencies for further help. 

The Psychologists were primarily engaged in testing and 
evaluations, although some were involved in treatment. 

During the second visit, an attempt WftS made by the evaluator 
to determine whether the job descriptions Identified in the program 
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were, In fact perGelved the same way by the personnel. The intervlev 
form is shown as Exhibit III. The evaluator sought^ alsG^ to deter- 
mine if the various functions listed were being carried lat in practice. 

Of the elevGn ,^.'b functions listed for the Guidance Counselors^ 
all but the second Job function were felt to be appTOprlate and were 
followed. The second Job function statesj "Screen groups of children 
to Identify those having special needs^, l*e, physical factors such as 
vision or hearing''. It was felt that thlo function ahould be carried 
out by the school nurse and does not fall within the realm of a 
Guidance Counselor. The Counselors did not feel qualified for this 
type of group screening. 

V/ith regard to working with Title I teachers In assisting 
them to understand atid deal with children with Bpecial problems, It 
was frequently found that extreme time limitations prevented formal 
workshops from being held; the Guida*:2e Counselors did, however, try 
to work closely with the Title I personnel on an individual basis. 
Similarly, parent workshops were difficult to schedulei however, in- 
dividual parents were contacted. In some Instances, lenguage barriers 
were seen as an Qbstacle in dealing with . some parenLB^ 

The Social Workers interviewed were able to meet each of the 
seven requirements, although some found it difficult to find time to 
work with tie Title I personnel because very often the schedules were 
such that they wei'e in the schools on different days. 

The psychologists who were interviewed found that the Job 
functions were appropriate. However, lack of sufficient time made it 

-li+- 
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difficult to work closely with Title I personnel and to hold formal 
workshops. 

Title I Eligibility 

Title I sidelines were reportedly followed In all SGhools 
irlslted. Program personnel were knowledgeable and aware of the re-* 
strict ions on providing extended service to non-Title I program 
children* School principals were also aware of the Title I guide- 
lines.* 

Physical ArrangementB and Materials 

TOie physical arrangements varied greatly from one school to 
the other* Only five of the twenty schools offered private offices 
geared to guidance needs. Six schools arranged for shared offices^ 
but provided for privacy when meeting with children^ Six offices con- 
tained broken chairs ^ broken windows and very poor equipment. Only 
two schools contained phones in^ the guidance office that allowed for 
privacy of communication. Three schools contained intercoms which 
could not be turned off in the guidance office^ raising questions of 
client confidentiality.- • ..... .... 

There were some schools in which program personnel Indlcatad 
a desire for additional program suppllesi such as toys, gamesi and the 
Ilka. 

Data Collection Materials 

With reference to the ^ta Collection Forrns from whlGh all of 
the data for the statistical research was analyzadj some di^^lculty 
wao encountered in translating the data to Keypunch and computer usage* 
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There was a lack of aonsisteriGy among the 1T3 ^'Sporting schools vlth refer- 
ence to listing the tests and their levels. AbhreYlatlons were used that 
were hai^d to translate and the fomiat was not geared to ready computer 
analysis, namely the keypunching aspect. 

The Behavior Rating Scale (BRS)^ was developed without sufflalent re« 
gard to the construction of performance criteria* All of the items were 
stated negatively^ i.e,^ a score of --l-^ in all cases indicated the pre- 
ferred rating. This allows for the hightr probability of errors dealing 
with response consistency* 

Reconunendations of the Prior Year's Valuation 

The previoUB avaluator made the following i^ecorrnnendationsf 

1. The function should be recycled for the coming school year 1973^76* 

2. Since parent workshops were, effective in the school wherein they were 
attempted^ consideration should be given to an expansion of this ac- 
tivity. This will be dependent on the willingness Of administration 
to introduce this activity. Prior to these workshops school conttnuni- 
ties should be canvassed to detrnnine parent interest, Thie need not 
be Lx total canvas but rather a random' sajnpling* In some communities^ 
parents are unable to attend because of other committments. Before 
elaborate announcement of a program is nmde this survey should be con-* 
ducted. 

3. Come counselors and social workers felt that staff conferences de- 
voted to 1 Gaining disabilities, its assessment and remediation would 
be of profit. 

k» V/ith rererence to the design for future years some thpught should be 
given to the measurement of the statistical signlficancs by use of 
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the Sign Test. Perhaps other statistical maasuras may he more 
discriminating of the changes. The z scores obtained vera so fan- 
tastically high that one must quastion the approprlatenaes of the 
•Sign Test as a means of evmluating this project. 
Response to the Prior Year|s gyaluation RaGommendations 
!• The eYaluator agrees that the eomponant should haYe been recyclad, 
2. The expansion of parent -workshops vas not nmde a program priority* 
Although this is a good ideaj it vas not possible in Ylev of the 
almost 100^ tumovar of personnel. 
3* There was emphasis placed on staff eonferences In which learning 
disabilities received attention* 

The evaluator agraes with the prior year's comment on z icores and 
takes issue with the use of a Sign Tast for almost 7^000 subjects 
as being inappropriate and of considerably less power than the t 
best^ which was applied with successful results. 
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CHAPG^R IVi MAJOR FINDDIGS^ COTCUJSIONS AND RECOt^IMDA^raONS 
Findings and Conclusions 

1. The data suggest that a nurriber of the Behavioral Rating Score (BRS) 
beta weights relate significantly to the post skill area residual 
score beta weights. The average of the correlations (see Table la) 
between the Clinical Guidance contacts and the BRS residual score is 
-*656, Squaring this figure to find the amount of variance accounted 
for between the clinical guidance contacts and behavior change; the 
resultant is out of 100%, This is not to say however> that the 
clinical guidance services did not help* Such contaminating factors 
as severe problem students probably having more contacts with the guidance 
ser\rlces than less severe problem students prohibited a Judgement on the 
part of the evaluators as to whether^ in fact, the behavior change was 
caused by guidance contacts* 

2* The sample of schools visited are receiving guidance, social work and 
psychological services in line with the program proposal, 

3, Personnel employed are experienced and appear able, energetic and motivated 
in their work, 

I*-* Training and orientation were of much help* Central staff leader- 
ship was seen as supportive and welcome. 

5. ^ The unforeseen turnover of almost all the previously employed 
guidance and counselling staff which occasioned delays in the 
prompt undertaking of the program was overcome in part by the re- 
cruitment of able^ experienced staff who were able to close the gap 
between the December 30 reported case Intake of 55^7 and the end of 
program figure of 6962* 
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It had been xmde abundatitl:. Oiear during orientation meetings and at 
on-site supervioorj visits ry f:he Central Staff that only Title I 
prograni chiliren arf^ el:ij.^lble for Title I guidance sewices, vlth 
the one exception of snort term ^merr--eriGles, 

In^school GOminunl cation aperatc?s on an inforrml basis and appears 
inadeq^iaT'e to propc^rly ordinB.te the erforts of the guidance staff 
with that of the r^^i oi' the l;eaching porsonnal in ternis of referral 
trainln^r and fnllov-Lip uOQr:linaLion, 

Thei program is hamper^^! h;/ tYi^ lack of privata telephones^ and in 
Bome. school.! hy the lack of propar physical facilities to ensure 
client conf idetitialily. • 
Those staff persons who are presently sei'ving schools in more than 
one geogi^aphical area could mximize their agency contacts and 
r?'ferral sources if they were placed in one specific geographic area 
SEirvin^ tlie same niLmber of schools* 

The second item on ihr Job di^rscription for guidance counselors^ 
"Bcreen groups of chiliren to Identify those having special needsj 
i.e.; physical factors such as yislpn or hearing" is not consonant 
vitli the Uralnln-^ nnl e x pa rience of these staff. 
The BRS scale Ls not approprlMLe in its present form to effectively 
;^auie behavior chari^-e win,hout tdie possibility of the occurrence of 
irajor reporting errorB. This is due to the construction of the 
rating scale which cotir^Lsted of solely negative elements of behavior* 
These items ran^^ed fruRi more favorable to less favorable. All of 
the Items are seorei in the same direction^ i*e, "seldom" is always 
positive. Both favorable nnd unfavorable scale elements of behav'O' 
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should have been Interspersed, 

Possible errore In rating a child Include nonslstencyi example - 
utilizing one side of the page^ the middle (central tendency) and 
halo effect. Ratings on a few elements of behavior could affect 
all -other Judgements of behavior. It is recomjnended that the critical 
Incidents technique^ commonly used in job performance criteria be 
adapted here* 

12. The Data Collection Form needs revision if computer keypunching is 
to be facilitated. 

Re c ommenda t Ions 

1. Hie program should be recycled for the 1$%6^77 school year because 
the program's objective was to facilitate the behavior of children 
in relation to the instructional skill areas, and this was accomp- 
lished In a highly significant manners 

2* The requirement to assess the Individual impact of the ellnlcal and 
guidance staff needs more refined statistical and longitudinal re^ 
search capability than presently available and it Is recu.r,(_ 
biiat this requirement either be dropped or adequately treate i through 
i.ise infusion of appropriate research methodology and funds. 

3* Increased attention should be given by the program adMnistratlon 
to the communication needs of those personnel who work In the same 
achool on dlfferefat daysj l.e.^ conference days should be scheduled* 



2 

Campbell, J,P, , et.al*^ Managerial Behavior^ Performance^ and Effectiveness , 
New York, N.Y. , McGraw-Hlllj 19T0, pps. 77-83. 
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Client confidentiality In terms of physical space and the private 
use of telephones are of such importance that we recorEmend a prtority 
ranHlng he given to those schools who can provide assurance that these 
two basic elements are assured before receiving clinical and guidance 
services, 

5* The program admlnlBtratlon should seek to place staff In schools 

within a particular geographical area In order to maximize their 

agency contacts and referral sources. 
6, Revise the Behavioral Rating Scale to Include both, negative and positive 

behavior elements^ Interspersed^ in order to obviate possible central 

tendency or halo effect mtlng errors. 
T* Involve the evaluator in developing the 1976-77 Data Collection Form, 
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APEEINDDC I (MIR) 



The UnlverBlty ol the State of Hew York 

rm stkm roopATioM DEPARDffiin 

Bureau ol Uirbaa and Conmualty Frograma Gvaluatloa 
Albany, New York 12234 



WiVMO IHFORiWltlON RETORT FOR CAraGORICALLY AIDED EDUCATION PROJICTS 

SECTION II 
1975-76 School Yeai- 



Due Date* July 1", 1976 



SED Froject Nunberi 



3 


0 


0 


0 


0 


0 




7 


6 




0 


0 


3 









BE Function Huober (N.Y.C, only) i 


0 


9 


6 


9 


6 


3 


Q 



Frojact Title Centyal ESEA Title 1 Reredlal Servlaes For Eligible Nonpublic 

School Pupils: Clinical and GuldanGa Services = 

School Diitriet Name Board of Education of TOie City of Nct York 
Sehool District Addrass 110 Livingston Street 



Brooklyn^ Ne^ York 11201 



Nama and Tltla of PeraoQ Completing this form: 
llama Dr« Iferk ttLghken - Saal Lesser 
ijigX^ . Consultants 



Talephona Number 91^ 



699-5538 



(Area Code) 

Date this form was completed / S8 / T6 
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PBOJfCT ABSTRACT 

ThB purpose of the ClinlQal and Guidance Comj^neni: was to enhance the suecesaful 
functioning of parilcipatlng piapils in the instructional program. 

The Gomponent included students who were diagnosed in need of various remedial 
assistance in two basin areas: l) achievement^ and s) behavior harai^ring school 
a':hlevement , The aGhlevenient or skill development areas Included reading^ math and 
Fnglish as a second language. 

Students were selected based on their eligibility under E8EA Title I Guidelines, 
maximum cut-off scores on achievement tests^ and Judgements of their school behavior* 

A total of 7,032 students were listed on data collection sheets as having been 
Si^on by guidance ^rsonnel. For pur^ses of statistical treatment, which required 
pre and post scores for all valid participants, 6,^62 students participated In the 
program from 173 schools. The program operated for a period covering October, 1975 
to June, 1976, 

l^e participating pupils, blielr parents* teachers, Title I remedial teachers and 
personnel from the Cldnlcal Guidance Service (guidance counselors, psychologists, 
social workers, and psychiatrists) were to be involved in the improvement effort, 

Pre-post administrations of achlevemnt test scores were gathered as well as pre- 
post behavior rating scale scores. The data was analyzed via multiple regression 
analysis and t-tests. 

The first objective, dealing, with the Improvement In achievement attributable 
to Improvement in behavior according to standardized beta wleghts, was met for 
reading end math, and somewhat less for English as a second langi^^* 

The second objective, improvement in behavior was met by the mean difference 
pre-post score t^ -72.7, I'his was highly ata tistically and practically slgnlflQant, 
A negative t was obtained because a negative change' score' slgnified^ Improved behavior. 

The third objective dealing with the actual performance of the program was 
sunc^^s.n ful ly met. 
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i-lodified HIP Heportingjori 



Csiponen* Activity Te.^t 



Total Paired Prateiit 



Posttest Unadjiiited Change 



Code Code Uaed Foris Iml Oraiis | 



^Iian SD him a 



D 



SD 



t 





(\n 


BiirPi 


6082300 




SAT 


6082500 


10k 


SAT 


6082400 


lOh 


3DT 


6082500 


iQh 


Cii L 


6OB26OO 


?0'f 


lorn 



6091300 704 
6092300 7^4 



1 60^2^0 
I 



'609^^00 70^ 



6092300 %h 



*** 



Bo-iilH 



other Pe; ta : 

654 00 704 i;d 



HAT-I F 

t 

3AT- i 
H.ud. 



1 47 it? 43.77 13.39 2L11 40,3^ 31.08 13a 

1^5 734 734 36.41 15.65 55.16 15.41 19.75 15.^7 34,1 •** 

3-8 289 289 51.57 15.30 41,83 13.86 10.26 13,14 IO.9 

23.34 9.04 31.74 9,15 8.39 3.13 '^2 "* 

7.74 30.05 



2-^ 1:314 1313 

4-H 1476 1475 2%3^ 



5.54 6.^3 



9-11 

1 11 

1 i 111. 



T v.. 



.^Q 5^' 



K.12 COSP r 



16.31 6.32 20.75 8.15 4.44 



s4.f>Q 16.99 42.71 16,24 P.O? 



7.40 23.1 
5.53 9.7 



11 1B.91 


6.02 


31.91 


6,47 


13.00 


6.53 


6.6 


*** 


323 25.29 


?.76 


49.46 


15.58 


24,17 


14.01 


31.0 


« i « 


1011 23,10 


11,71 


48. 9E 


15.70 


20,? 7 


U.IO 


50.? 




9l3 30.20 






13.39 


15.6? 


10*9? 


43.3 




508 ^2.10 


9.9? 


45.42 


13.37 


13.^2 


10,12 


29.? 


Mi 


214 12, 44 


5.91 


l?.30 




6.06 


4.91 


i?.i 





th 



CO 
H 
W 



7,20 25.6 Q 
ft 



3.042 l.Oli^ 2.4^2 0.90:' -0,^03 O.6E9 ^?2,7 '** 
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Sufflmary of Stepwise llultiplejefffas sion Analyggs 



Standardized 'Rsgresfiion 'weights 



Iluiber of Contacts 

Skill-^ Dehavior 



Skill-rireR 

Postsoore 


I 


1 


1 

t 


Area 

Prescore 


Hating 
'Reoiduals 


Grncif 




Pri-Post 
Interval 


Guid. 
Couns, 


oociril 
yorker 


Psychol 


Reading: 
























Clyaer-Barrett 




MS 


.237 


,382 * 










.090 


-,0B2 


-,loo 


SAM 


713 


M * 




.581 * 


-.012 


-,2W 






^.031 


.007 


-.047 


SAT-2 




,785 * 


.^7 


.60? ' 


-m 


-.271 


* 


,052 


-.015 


M . 


=.07? 


SDT-1 


1^7 


M' * 


.379 


.6?9 * 




-,1^*7 




.023 


-.022 


,030 


«i009 


SOT-,"? 




M * 


.382 


,52^ * 




,15a 




.032 


.050 


,004 


-.003 


Iowa 
Mnthi 
Boehni 


Ikk 


.765 * 




.725 • 




.071 




,uk * 


,06b 




fOu5 


11 


.756 


.572 




,014 






Imp 






- v>k 


HAT-Priinury 






.300 


MQ * 




,213 




,042 


-.051 


-»12q ' 


-.0/1 


HAT-Slini, 


995 


.597 * 


.356 




-.052 • 


Mh 


i 


,118 » 


-M 


-,040 


-i047 


MAT-Intprin, 


908 


.625 * 


.338 




-iOBl * 


-,1U 


i 


,068 * 


«,017 


-,041 


-,054 ' 


MAT-Advanot'd 


m 






.66a * 


-.023 


-,096 


i 


.10? * 


.051 


-,029 


^.037 , 


Ei Si Lt « 
























mt 


.108 


.732 * 




.703 * 


-.103 * 


.017 




.008 


.053 


■-.055 


-,001 


SAT-Auditorv 


523 


.912 * 


.831 


.862 * 


.017 


.078 


i 


-.011 


,05^ ' 


-,0C9 


.011 



I 

H 



di" to enter regression equation at first step to reridualis'f po.itscores. .31 
yMLiualixed in prior aMlysis; forced into equation at .lecond sep. 
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APEBNDIX 1^3 (MIR) 



Measures of growth other than Standardized Tests 

14* This item is designed to describe the attainment of objectives not normally 
associated with measurement by criterion referenced or norm referenced 
BtandardlEed achievement tests. Such objectives are usually associated 
with behavior that is indirectly observed, especially in the affective 
domain. For example, a reduction in truancy, a positive change In attitude 
toward learning, a reduction in disruptive behavior, an improved attitude 
toward self, etc, are frequently held to be prerequisite to Increased 
academic achievement by disadvantaged learners. If the data obtained 
from measurement devices you used to assess program effectiveness are not 
conducive to reporting in tables 9-13, supply Information for all of the 
items below. 



Component Code 



Activity Code 



iectlve Code 



6 


S 


4 






0 


0 



Sl 



Brief Description 



Behavior Rating Scales admlnlsterad pre and post 

counsiling treatment. Measure of sQcially adaptable behvlor In 



classroom. 

Number of cases observed? I gnf g \ ^ \ q \ Number of cases in component) 
Pretreatment index of behavior (Specify instrument used): 



6 ' 9' 6 



Criterion of success : 



behavio r m^a RurRd by ^h^ fUff^r^nrp 1n thp nr^ Find 
post behaxtor scale ratlnga* 
Was objective fully met? Yes | y [ No 

you know? 



If yes, by what criteria do 



The mean rating for the post adminlstrati jn was 



^atistlcally L t^ ■^72^7 ) and practically significantly 



lower g thus the ratings were more positive© ( low score was 
Coninents, — — — favorable ) 



PL. R A5E SEK ATTACHED |, M^PTF'^F.n HTP PF i P^^^TV ^ P^PM 



IS. 



Program Abstract: Please provide an abstract of your project, Including 
aspects of the project which -account for highly positive results. Provide 
a iurmary of the findlngg in relation to the objectives, as well as a 
description of the pedagogical methodology employed. 



EKLC 
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QFFICS OF EDUCATIOtiAL EyALUATIOll - DATA L03 ^ FORM 
to Hi, item «0} " FuncClon i C;)-?® 



In t.iis tabli intir all Data toss information. Umm HIR, item «0 and this fon, all pirtleipinti 
is eflch icclviEy aust be accountid for. The conpenint and ictivlty cedes used In mphtUn of itm m 
ihould be uild here so that the m tables natch. Sai definitions balow tible for further instructions 



Csiponeot 
Coda 



Aeclvity 
Coda 



(1) 
Group 



T 0 



(2) 
list 
USid 



2-8 



h4 



3-10 



2=8 



SDT 4 



(3) 



1511^ 



IT-l 



km 



Behavidr 
Ritini 
Scale 



529 



(4) 
Number 
Teited/ 
Analyzed 



1513 



(5) 

Pirtieipants 
Not Testid/ 
_Analyzed 



N 



% 



M 



5S8 



5910 



52 



(6) 



Rlisens why students wen net tiitid, of if 

testedj were not inilyitd 



No post -test 



Ho ]pst"test 



,1 



to post-tegt 



.1 



.1 



No post-test 



Either' no pre-test or no post-test 
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(1) Idintify the pirtieipants by gpicific gradi level (i,g,, gridi 3, gride 9), Hhere sivsril |rades m eoibinii, 

enter tU laiE two digits of the conipoiiint code, 

(2) Idencify the teit used md year of pubUcation (tlAT-70, SDAT-74, etc,), ' ' 

(3) Nufflber of partlcipanti In Chs icttvlty, 

(4) NuBiber of pirtidpinci inellidgd in the pre and posttesE calculitlons found on iteirf30, 

(5) Nuflber and pirsint of participants not testid ind/or net analyzed on itei#30. 

(6) Ipicify aU riisons why itudents were not testid and/or analyzidi For each reason speclfiid, providi a separate 

niEber count. If any further dscmintation li iviilabli, pliisi attach to thii fora, if furthir apiei is 
T . liiedid to epacif y and explain dati loss , ittach additiraal pi|ii to thii fora. 
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^APION A, FULLIN 
OCraifi^TOR, SUj DANCE 



EKIBIT I 

BOARD OF EDUCATION OF THE CITY OF NEW YORK 

DIVIUQN QP COMMUNITY ScHML DISTRICT AFFAIRS ^ OfFI« OF FUNDID PHOS^AMS 

BUREAU OF ESEA TITLE 1— NONPUBLIC SCHOOL PROGRAMS 
141 UVINSSTON iTREET, g«OOKLYN, NEW YORK !t20! 
CLINICAL i ^IQANCE SERVfCf 



Pre and POST RATI^tf SCALE a 



PETER KOLLISCH 
COORDINATE. CLINICAL 



DATE 



PU/IL NAME 



DISTRICT 



^^^^^^ ™ WROVEffiNT OF PUPILS ^0 HAVE RECilVED CLINICAL AND GUIDANCE SERVICE WILi yCMJ 

^ ' n ^ftSM^f ™^ ^^P™^^ CQ^^^ETE THI POST ftirVNG S^LE WWrmm^lT 

■'^tD, m7 the TIME OF POST TESTING BUT NO LATER THAN IJ, ^ in& 15 

''>c^r^*'''''P.^'^^ FOLLCaUNG BEHAVI^ scale OF 1 TO 1. FROM SELDOM TO FREOUENTLV WlTO PROVISION FOR INTfRMEDlAT? 
.^^^£5. DO NOT ^IT ANY ITEM, 00 NOT REFER TO THE Wi*RATI NG I N PREPAR lf« "TKjS* ^nvyi^im tm INItHMEDIATE 



FREQi^NTLy 



6. 

■ 

ft 



1/. 



CHiP ACTS ASWIiiVEtY TO 
{Ml HITS* PiJWIS/) 

CHILD UHINES iKm CRIISt 

CHILD IS UN^U TO RimiN IN SEAT. 

CHtU^ IS ^ffRSALLV ASiiSiVi 

(EX: ^fTICtEES PEEKS m 4mTS» ClFSiSJ 

CHILD CLINSS m STAYS fN CLOSE PRDX|»M^ 
OF AOjiTl* 

'HI LP BULLIES VSU^ Alfi Wk)^ CHIU^N. 

CHILD Gives UP MfLV IMN FACED WITH DIFFIQILT TASKS* 

CHILD \% IGNORID ffK PEERS » 

CHILD IS EASILY DISTiyiCTED. 

CHILD TAKES T14I»SS H^T DO NOT iCLOf^ TO H(H. 

CHILD mi^s i€eArtv£ Qtmmm% mmi him^lf 

AlC HIS /^ILITIES. 
CHILD DAVI^EAKS* 

CHILD ACTS AG®ISSfm¥ TO WLTS* 

CHILD ^11$ TP Si aNTER OF ATTCNTIOK. 

mi gy CLQiiill£»^QVIiaTiVI BEHAVIOR. HC, ) 

CHILD l£EDS REASSlMK^ km PRAIff W 
CQ^ECnCSS OF RES^QNIES W ACTIM, 

CHILD DOCS m m 9^\jm with others. 
CHI D HAS twir wmm^ 

CHILD HiRVaiS tMtTi« 

CHILD ALLOS OIHER CHIL^N TO MJLLY AW Xk'a 
ADVANTA^ HIH. 



CHILD IS M 
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EXHIBTT III-l 
GUIDANCE CaJNSFTOHS 



UkTE 



Time spent In echool 



Case Load 



c. Grade cluster. If any 



1, 



Program changes, materials, physical facilities^ etc* 



Study pupil needs through tlic examinatiori of records ^ obscr^ 
vation, consiatatd on aiid intcrviev;s; aDsist pupils In ap^ 
praising und evaluating their Gbilitics , aptitudes , attitudGs 
and jntcronls and interpret these in plcnrdng appropriate in- 
tervention to inect the pupilri' needs; provide individual and/ 
or aroup coiinneling to pupils as indicDted, 



Screen £:roi:ps of cliildrcn to identify those having special ^ 
needs, i,c* physical factors such as vision or hearings 



Study individunl pupils to identify Intellectual or other 
disnbnluties v:hich may indicate the need for special class 
place:ncnt- 

Develop group Riddance techniquos as a method of provVJing H 
educational guidance ^ carcGr evploration and deve^,:p:^.nr; ii>- 
siflht into personal and social problcins vjhich rA;y .uitorfcre 
with ocadomic progress* , . t -l- . _ 

^^^^ 



Interpret pupil data to staff members and cDLi; ^rato ith ^staff 
ill planniTig and cari^^ing out ineasm^cs to meet pupil nceds^^. . 



6, VJork vdth Title I tcachGrs both in assistino them to under- 
stand children better and to deal v;ith children in the rcr^^- 
dial ci^oup settin£; in nuch a v:ay as to avoid maladjustment 
and Icarnins difficulties; consult \dth teachers concerning 
indiviclual pupils; cO!:duct \;orkshops for Title I staff where ' 
indicated. 



Interpret p\ipil data to parents and seek parental cooperation 
in formulating and cai^rying through appropriate plans; conduct 
vjorksliopD for parenLs of referred pupils. 



V'ork vath spocial school seindces and social agencies, to help 
pupils. 



V;ork closely vdth coniinujiity agencies and commumt groups 
to provi.de services to referred pupils. 



10, 



Maintain roquired records and prepare giiidance -^^pD^^bs related 
to them. 



Coordinate efforts of teachers^ members of t)M^^ pcs^c- nnel team 
and= other specialists working to help a partjauiar pupil. 



EXHIBIT III -2 
SOCIAL WORKERS 



SCHOOL^ ; MTE 



ADDRESS HME 



A* Time spent In school 




b* Case Load 




c. Grade clueter, if any ' 




d. Program changes^ materials, physical facilities^ etc* 




1* Help thoDo stu.dcntG who are dGriciont in English or retai^dcd 
in Reading and Mathematico , v;hcre severe soc^nl. physical or 
eM.otional interrcrencc id rosponsible for the learrdne dis- 
ability. 




2, Study the child, his total fimctiomnu in school over the years 
and particularly his family and life.. situation. Froqurintly, 
this reveals physical, social or emotional factors v.hich have 
inhibited learnings 




3* Hold onGOinc conferences during the study and treatment phase i 
vrith Title I inoLructionQl staff and parents to offer gucscc« . 
tions for novj spprDaclies to reverse patterns of academic i 
failure, ' * 


• 


Help the tenchors and parents to respond to the student 

throiV'h nc\# iJ^^'CiCr^* nt,i vn nri^>vnnn)^n^ \ -hAf^\^ r-^^A.'r^ 1 ^TfT ^ 

more BatiDfying and positive cxporicnco* 




5* Assist the Icarmng disabled student by v;orking vath the child 
individunlly and vdth the parent when indicated. Student in- 

— abiliti^ to respond to instruction may bo Mrcctly related to 

uji^^i.a*ji t.t. L.Dr^ iu.nj.iiai ^^ii^Uations unicn may be fraught with 
strife and instability* 




6, In cooperation vdth the instructional staff , the social \;orker 
v;orks vdth the family to create different attitudes relative 
to the iinpartancG of acquiring academic skills. ^ ' 




7, To provide individual and croup therapy to students on a suDpor- 
tive and 0[;o building level, which vdll facilitate satlsf actoi^y 
interpersonal relationships and v;ork habits* " 
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' * _ JiDailBIT III-3 

PSYCHOr^GIST 

SCHOOL 

— — — ■ DATE_ 

ADDRESS 

— — ~ — — NAME 



8. .im^ spent in school 

Case load — ^' ' — — — 




c. Grade Glueter^ If any " 




d. Program changes, materials, physloal faallltlts, etc. " 




for future crorth ond adjustmentr POtentiQla.ties 




^' UochoSln ordof =taff and 
diagnostic studios. ' ^"fonnation and i^sichto from 




3. Offer suoaestions to instructioml .»f = rr f 


1 — - 


the. inr.tr-actlonal procram. -^ts tnat can be applied m 


— — — 


end trcatncnt o'r ^ oS„ °d ? J of =a.=atio 




-yi Of coo".f ui^h fr'^i '° racilitato.mors oatiSidng 
_ ol cop..,c bo.h ±n the learnins and total life situatio^ | 




. Confer vath parcntn of pupils .ath special looi-nin- dJs.bilU^ 
to prov.u1o unJer:;Landinc of child's problems and, if indie -t'"1 
C1.C... pcrcntnl ccaperntnon in offectinG special 'elan " n^I ' 




PSYCHIATRIST 


or psycholn.ul ;:he;a"..sv Sit 1 1" ff' '''''' ---- 
order to effect prnpor' ,,5 occ-^t • ni f f " • ''^ p"^^^^' in 
and eoalp. ^ ]u.Lc,.„r.t und to^eofino treatment needs 




the school princiDal. r-'^ubiff J'?"'"^ ^'^^ Guidance tow, 
teachers in order to f -'.r'^^"^ °^ Title 1 

-erTc — ^ : -32-_ 
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BOARD OF EDUCATION OF THE CITY OF NEW YORK 
OivisfoN QF Community Bchqqu District AFFAtns Office of Fun©ed FmrnmrnkMrn 
BUREAU OP ESEA TITLE I— NONPUBLIC SCHOOL.. PROGRAMS 



HELENE M, LLOYD 
AMlSTAirr tUPlRlNTENSSHT 

aENE M. SATIN 
Otfll€?M« eSKA TITLE f 



14 1 UVINQSTON STREET, BR^KLYN, NEW YORK lIlQf 

1312) 6a4.aa7s 

1975-1976 

sot; visit KMDl^ 



Diatriet 
1 



1 
a 

8 

1 



1 

1 

J. 




8 

1 
1 



SchQol 
Help of Chrtstians 

Hen:^ Street Schocl 
St* Stephen 



Cathedral High School 

St. Patrick 

St. frances de Salei 



Sacred Kea^ of Jemia 



St. Bernard 

Lorge School 

Ascmaion 

Holy Nas^ of Jeeua 



1 Corpoii Chriati 

1 St. Paul 

i St» UiQY 

1 St. Cecilia 

1 St. Am 

1 Holy Rosary 

1 AfOTiuiCiation 



1 Oood %ephard 

1 Mahop Duboii Hi^ School 



i Our Lady of Lourdea 
1 St. SDae of Uma 

1 Znoazmtion 



CoiTOQnant 



LAWRENGE UARKm 
smceTOR 

SERNAOE1TE PEPIN 
AIBJSTANTTO PIItE€T@R 



M T W Th r 



as Sec. lidAg. 






X 


X 


X 


Rea^^g 


X 








X 


rl T 1 n J^.r j If | Aea^. 


V 




V 




X 


nEiiucappea. I 
Reading 
%eaah 
Art 


X 

X 




Y 

At 

X 




X 


Raadijig 


X 


X 


X 


X 


X 


Jfegv ae Sec. Lang. 


X 


X 


X 


X 


X 


Glijiical & Guidance 




X 








&ig. aa Sec. Lmg* 
HiAdicapp^i 






X 


X 


X 


%each 




X 




X 


X 


Hudicapped : Bead, 
^ech 




X 

X 








Handicapped 1 Bead* 


X 


X 


X 


X 


X 


Ha^eaatics 


X 


X 


X 


X 


X 


Clinical & Oid,dwce 


X 








alt. 


Mathftniatiea 








A 




Mathwiatibs 

aa Sec. tmgm 
Mathmatica 


V 

A 

X 
X 

X 


X 
X 
X 
X 

X 


X 
X 

X 


X 

X 
X 

X 


X 

X 
X 

X 


RaaiU^ 






X 


X 




Ihg. aa SmQm Lai^. 


X 




X 


5r 




Rea^Jig 

mislcal & aiidance 




X 


X 




X 


Mathematici 


^ X 


X 


X 


X 


X 


Clinicia 4 Quidwce 




% 








as tec. Lang* 


X 


X 


X 


X 


X 


Beading 

Hudicap^^i Rea^j^ 
Spaeoh 


X 


X 


X 


X 
X 
X 


X 


Mathmatlca 


X 


X 




X 
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EanBiT IV 



L'.i.&tri.et Code 
7 1 

1 
1 



1 

5 
1 
I 



8 



11 

12 



13 
14 



FRir 



1 
1 

I 



#* 

a 
a 
a 
a 



School 
3fc, Pius V 

St. Peter and Paul 
^maculate Qonceptlon 

Stt <7#roffle 

St. Peter Luthermn 

Holy Ctosi 

St. Athanaslus 

Our Lady of Victory 
Christ the King 
Ain^ftlfl Mariel 



Sacred Heart Middle 



Holy Spirit 



1 Stc Simon Stock 

1 St. Mart^ of Tours 

1 Our lac^ of Mount Carmel 

1 St, Itargaret of Cortona 

8 Shield ^titute 

1 Sta Hapund 

1 ELessed Saci^ent 

1 St. John Chrysostom 



St* AuKurbine 



St. IU.chola8 ffl.eni#ntax7 
5t. CeeUia 
Ow Said.our 

Our Lada^of Mourt Garnel. 



2 Air Ifldy of Feaca 

a Holy Nuoe of Jesus 

2 HO^ Pgnrily School 

a 9t. 
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IV-2 








Cofiponent 
tk^9 as Sac, Lang* 


H 

X 


1 

X 
X 


W 

X 


Th F 

X 

X X 


Hathamatlci 


X 


X 




X 


Bsading 


X 
X 


X 


X 
X 


X X 
X 
X 


Ma^h^ia't i □ s 






X 


X K 










X 




X 


X 


X 


X X 


Reading StiLUs Cenb@r 
Eng* ae Sec. Lang* 


X 


X 

X 


X 


X X 
X X 


Jit 

Reading 






X 


X X 


Bea^jig 


X 


X 




X 


as Sec* I^ng* 








X 


QUjdcal 4 Guidance 


X 


M 


X 


X X 
X X 


ujLjju.cajL 0 yuMtfice 


X 


X 








X 


X 




X X 




X 


X 


X 


X X 


' BeadiAg ffldJJ.a Center 
Hathmaties 


X 
X 


X 
X 


X 
X 


X X 
X X 


Huidicappedf Readd^ 






X 




Hasdiea^^t ^ad^ig 




X 




X 


Handiu^^edi Hiding 
^^ech 

Agm as See. Lang* 


X 


X 
X 




X "'^^'^ 



Beading 
Speech 
Art 

Ikthraatics 

Iteading swh n a CeiAer 
&ig* as Sec* lang* 



X 

X 

X X X X 



X X 
X 



X X 
X X 



X 

X 



RMdlng X 

Reading adLUa OMfber x x 

aig« as SeCy Lang. x x 
CTjlnical & Quid^ce ^ 



XXX 
XXX 
XXX 



&g. as Sec* I&ng* 

Katheoatlcs 

Reading SldUe Center 



X X X X X 

X X X X X 

X X X X X 

X X X X X 



Mstriet Coda 



School 



If 



16- 



19 



Ml, 



21 



3 

3 
3 



2 
3 



////if 23 
27 



29 



ERIC 



*^ 2 

3 
2 
2 
8 



I. m 



2 Si. Francis Xavler 
2 Saered Heart of Jesua 



St^, as Sec* 
03J.riio«l & Guidance 



X X X X X 
XX X 



. 2 St* Mieimsl 



OS Fantis 



Rsadijig SlriUs Center 

aa Sec 9 lAng. 
Clinical & Gatdanoa 



X X X X X 
X (2> X X 

X X 

m 



8 Archway 

2 New Bedford Stt^nresant JaH.S* 



Har^oap^^i Readjjig x x 



MathimLtics 
Cliidcal 4 Ouddanca 



3 Beth Raehel 

a Holy Spirit 

2 Ho3^ Cross 

2 IJiity CathoUa 

£ Ob , Prkiiels qS Aasisl — 

2 St, fflta 

2 St* ittchaal aiOTen^ry 



steading 

mi Lang* 

Clinical 4 Guidanea 



Katheoatica 
Rsadir^ 



X X 
XXX 

.5 ^ ^ 

X XXX X 
X X X X 



2 St. Malaohy 
2 BJLessed Saoramant 



^ Our Iiady of Parprtual Kelp 
3 Bath Jacob of ^ro Park 



Big* as Sac* Ijang* 
GliiAaal 4 Guidance 
Kathmatica 

Leal A Guidance 



X X X X X 
X X 



Schiaamith School for ffl^la 

H^raw Acad^i^ for Spec* ChlldrOT 

(aimax) 

Habraw Institute for Daaf 



Our 

1: 



of ^lace 

School for %ec* Child. 



lamatice 

Math^mtica 
Clinical A Guidance 

RaadJjig 

Ifendic appad 1 Rsading 
Speech 

HanUca^^i Rsa^jig 

Speech 

Art 

^Sig* as Sec* Lwg* 

K^idicapp^i Baading 
%aaeh 



X X X X X 
X XXX 



X 

X 

X X 
X X 

X X 



X 
X 



X 
X 



Our Laicbr o f Lorstto 
Oujf j^y of Sow^y p. 




& Ouldflnca 



X 
X 

X 



Habraw Institute of Z^ng Island 

St* Clraant Popa 

Imaculate Conception 

School . 

4o 



Speaoh 
Reading 

RaadAng 

Qig. as ^c* Lang* 
fendica^ed t teadtfjig 



X 
X 

X X 



X X 
X X 
X 



\ Edatrlet gode School Conggrient H f K 

32 2 St. miaabeth Seton Ihf, as See. lang. x x x 

l^jH-llC^ 2 Sb. Franees Cabrlni CJlnloal & Qtd4anoM x ;< 

^^f^-^' t Oig Lady o f Xourdes Mathaiatlca x x x x 
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